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DOOPMAJIAYY, ®DOPMAJIAYY IMEC KAHA HH®OPMAJI/IBIK OKYTYYHYH
HNHTEI'PAIIUSACHI
HUHTEI'PAIIA ®OPMAJIBHOI'O, HE®@OPMAJIBHOTO U UH®OPMAJIBHOI'O OBYUYEHMUSA
INTEGRATION OF FORMAL, NON-FORMAL AND INFORMAL LEARNING

Kbickaua myHe3neme: Makanana nemarorfopIyH KECHNTHK OHYIYY KOHTEKCTHHIE (opmainnyy,
(dhopmanayy smec jxaHa HHPOpMaIIbIK OMIMM OepYYHYH TEOPHUSIIBIK HETU3AEPH JKaHa MPAKTHUKAIBIK MAaaHUCH
ap Tapanrtyy Tanmooro ansiHrad. OmoHaoi sne, Oupu-OMpuH TOMyKTOOUy OMIUM Oepyy (opManapbiH
allKanpIITEIPYy OWIUM OepyyAery e3repMe KbIpAaajijapra bIK4aM Kool Oepe aja TypraH MiKeMayyY, Kem
0aCKBIUTYY JKaHa TYPYKTYY KBaJTU(QHUKALUSHBI )KOTOPYJIAaTyy MOJCIHH TY3YYHYH 3apbUI IIAPThI SKEHAUTH Oaca
Oenrunener. Ap Oup OunuM Oepyy (GOpPMAachIHBIH ©3reuYeIYKTepY, apThIKYBLIBIKTAphl JKaHa 4YEKTeesepy,
OIIOHJIOW 3JIe 3aMaHOam TemarorayH KECHNTHK KOMITETCHIMSJIAPbIH, ©3 alIblH4a OHYTYYre OOoJroH
MOTHBAlLMACBIH JKaHa aJaNTalMsUIBIK MOTEHUUAJIBIH KaJbIITaHJbIpPyyra KOIIKOH CalbIMbl TajjaHar. Ol
apaibIK Taxpbliibara e3rede keHyd Oypymyn, Ounnstaaus, Upnaamus, XKaner 3enanaus sxana KanaganeH
MPaKTUKAIIBIK HETH3HHJE HHCTUTYIIMOHAIIBIK OMIIMM OepyY, KECHUIITUK TapMakTap jkKaHa e3 ajIbiHYa OWiIum
alyy TpaeKTOpHsUIapbIH alKaNbIIITHIPraH HHTErpalysuIaHral MoAeAepaArH 3QHeKTHBAYYTYTY KOPCOTYITOH.
WsunpeenyH XbIMBIHTHIKTAPH! (hOpMaIITyy OKyTyyHYH, KECUIITHK KOOMYYIYKTapAarsl KaTbIIIYyHYH jKaHa ©3
angplH4a OWJIMM alyyHYH HMHTErpauuschl 3aMaHOan OwiauM OepyYHYH TajanTapblHa 0ol Oepe Typral
TYPYKTYY Y3TYJITYKCY3 KECUIITHK OHYTYY CUCTEMACHIH TY36PYH TACTBIKTAMNT.

AHHoTanmsA: B cTarbe BCECTOPOHHE paccMaTpUBAIOTCS TEOPETHYECKHE OCHOBBI M IpaKTHUECKas
3HAUUMOCTh (POPMaJIBHOTO, HEPOPMAIBEHOIO U MH(POPMAILHOTO O0yYeHHs B CHCTEME MPO(ECCHOHAIBLHOTO
pa3ButTus megaroroB. lloguepkuBaercs, 4TO COYETaHHE STHUX TPEX B3AMMOAOTONHAIOMUX (HOopM OO0ydeHus
SIBIISICTCSL HEOOXOOMMBIM ycJioBHEM (HOpMHpOBaHHS THOKOW, MHOTOYPOBHEBOW W YCTOWYHMBOW MOJIEIU
MOBBILICHUA  KBaJU(UKaLMK, CHOCOOHOHW aJeKBaTHO pearupoBaTh Ha JUHAMHYHBIE H3MEHEHHS
oOpaszoBarenbHOM cpeabl. Kaxnmas ¢opma oOydeHUs aHaIM3UPYeTCs C IMO3MIUU €€ OCOOCHHOCTEH,
MPEUMYIIECTB ¥ OTPaHUUCHHH, a TAK)KE BKIIa/1a B pa3BUTHE NMPO(eCCHOHATBHBIX KOMIIETEHIIMH, MOTHBALIUH K
CaMOpa3BUTHIO W AJAlTUBHOTO IMIOTEHIMAlIa COBpeMeHHoro mnemarora. Oco0oe BHHMaHWE YIEICHO
MEXIyHApOJHOMY ONBITY: MpUMephl U3 npaktuku Ounnsuauu, Upnanann, Hoso#t 3enannunu m Kananst
JEMOHCTPUPYIOT 3G (EKTHUBHOCTh  HHTEIPUPOBAHHBIX  MOZAEJTEH, OCHOBAaHHBIX HA  COYETAHUH
HWHCTUTYLIMOHAJIBHOTO 00pa3oBaHus, NMPO(QECCHOHAIBHBIX CETEHl M CaMOCTOATENBHBIX O00Pa30BaTENIBHBIX
TpaekTopuid. Pe3ynpraTel uccienoBaHus MOATBEPKIAIOT, YTO MHTETpalMs CTPYKTYPUPOBAHHOTO OOy4eHus,
ydacTusi B MPOQECCHOHANBHBIX COOOILIECTBAX M MHIMBUIYaJbHBIX (GOpPM caMooOpa3oBaHMs CIIOCOOCTBYET
(OpMHPOBaHHIO YCTOHYMBOW CHCTEMBbI HENPEPBIBHOIO MPOQECCHOHATBHOTO pPOCTa, OTBEYAIOLICH
TpeOOBaHHUAM COBPEMEHHOTO 00pa30BaHusI.



Abstract: This article explores the theoretical foundations and practical significance of formal, non-
formal, and informal learning in the context of teachers’ professional development. The necessity of integrating
these distinct forms of learning is substantiated as a means of establishing a flexible and sustainable
professional development system capable of responding effectively to the dynamic challenges of contemporary
education. Each form of learning is examined in terms of its characteristics, limitations, and contributions to
the formation of professional competencies and adaptive capacity among educators. The study presents
international case studies (Finland, Ireland, New Zealand, and Canada) that illustrate the successful
implementation of integrated learning models. The findings underscore the critical role of combining
structured education, professional communities, and self-directed learning trajectories as key drivers of long-
term professional growth.

Herusru ce3mep: megarornopAyH KECHNTHK OHYTYYCY; (opMalnyy OKyTyy; (GopMaimyy smec
OKyTyy; WHQOPMAIIBIK OKyTyy; OwmuMm Oepyy (QopMasapelH HMHTETpalusuioo; —IeIarorHKaIbIK
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KOMITETEHIINH; 00pa30BaTeNbHBIC TPAKTUKH;, MEXTyHAPOTHBIN OIIBIT.
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Literature review. Definition and distinction of formal, non-formal, and informal learning. Modern
educational systems aimed at training and professional development of teachers cannot function effectively in
the context of global transformations if they rely solely on one form of learning. To ensure sustainable and
long-term professional growth of teachers, it is necessary to integrate various forms of learning, each of which
has its own value and makes a unique contribution to the formation of professional competencies. Formal,
non-formal, and informal learning are complementary elements that together create a holistic system of
professional development capable of meeting the challenges of the time.

Formal learning: a systemic foundation for professional development.

Formal learning serves as the systemic basis for teachers’ professional development, encompassing
academic programs, certification courses, and professional development programs. This type of learning
provides structure, standards, and consistency in teacher training, ensuring high quality in the educational
process. According to research, such programs are aimed at developing both practical and theoretical
knowledge in teachers, which are essential for effective work in the context of modern educational
requirements.

At the same time, formal learning sometimes faces certain limitations. Its fixed structure and
standardization may lag behind the rapid changes in education, such as the introduction of digital technologies
and new pedagogical approaches. To adapt effectively to these changes, formal programs need to be
complemented by flexible learning formats and the integration of professional communities, enabling teachers
to maintain up-to-date knowledge and skills.

The significance of formal education is substantiated by studies conducted by the Learning Policy
Institute, which highlight that effective professional development programs must rely on a well-defined
structure, active learning, and collegial support within professional communities. These elements equip
educators with essential competencies and foster their sustainable growth, particularly within the rapidly
evolving educational landscape [1].

Materials and Methods. Informal learning plays a crucial role in ensuring flexibility and adaptability
in the professional development of educators. Unlike formal learning, it does not have strict frameworks or
mandatory certification but offers significant opportunities for the rapid acquisition of new knowledge and the
implementation of innovative pedagogical practices. In higher education, informal learning serves as a flexible
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and dynamic tool for educators’ professional growth, enabling them to update their knowledge and skills
promptly in response to changes within the educational environment. According to Owusu-Agyemen (2024),
informal educational activities such as seminars, workshops, and professional communities allow educators to
share experiences, discuss emerging educational approaches, and incorporate them into their practice. The
findings emphasize that educational leaders play a key role in creating the conditions for the successful
integration of such forms of learning and in supporting novice educators through mentoring and coaching [2].

One of the significant advantages of informal learning lies in its capacity to create a “situational
learning environment,” where experienced educators and experts actively support the professional growth of
their colleagues. Unlike formal professional development courses, such initiatives offer greater flexibility and
personalization, enabling educators to select learning modules according to their individual needs and
professional interests

An important aspect of this approach is the creation of opportunities for continuous self-development
and experience-sharing within professional communities. As noted by Morrison and Hughes (2024), the use
of online learning formats fosters the development of learning networks, enhances resource accessibility, and
allows educators to collaborate regardless of their geographical location [3].

The role of flexibility in informal learning also lies in creating conditions for collaborative learning,
which strengthens teachers’ professional identity while fostering critical thinking and efficiency. These formats
encompass both synchronous and asynchronous elements, enabling educators to determine their own pace and
timing for acquiring new knowledge and methodologies. For instance, the use of online platforms and digital
tools facilitates knowledge exchange and the implementation of innovative practices, even in remote or rural
areas where access to traditional educational activities is limited.

Thus, the integration of informal learning into teachers’ professional development creates flexible
educational trajectories and enhances their capacity to adapt to contemporary challenges. It is important to
emphasize that successful professional development requires the synergy of formal and informal learning,
which enables educators to adopt new pedagogical approaches in a timely manner and remain relevant amid
the rapid changes within the educational environment.

Informal Learning — Self-Education as a Tool for Continuous Professional Growth.

Informal learning represents the most flexible and autonomous form of learning, which is not regulated
by educational institutions and does not require certification. It relies on educators’ initiative in independently
seeking knowledge and developing competencies, making it a key component of the system of continuous
professional development (CPD). Informal learning is carried out through reading professional literature,
participating in online communities, using educational resources on the Internet, watching lectures and
seminars, as well as through self-directed learning based on everyday practice [4].

The main components of informal learning include peer interaction, self-education, the use of online
resources such as educational platforms (e.g., Coursera or EdX), as well as participation in professional
communities and networks. Research confirms that such forms of learning contribute to the development of
pedagogical competencies, adaptive learning, and an innovative approach to teaching [4; 5].

These approaches enable educators to exchange knowledge and experience, receive feedback, and
develop new teaching methods. Moreover, engagement in such forms of learning strengthens professional
connections and enhances job satisfaction, which, in turn, positively impacts the effectiveness of the
educational process.

As research demonstrates, professional networks and platforms significantly expand opportunities for
educators. For instance, collaboration with colleagues helps them implement innovative methods, while
reflection on their own practices contributes to the continuous improvement of teaching quality. This type of
learning also enables educators to respond more rapidly to new challenges and to integrate modern approaches
into instruction, which is particularly relevant in the context of the rapid digitalization of education.

Thus, informal learning plays a key role in teachers’ development by providing opportunities for the
continuous renewal of knowledge and the improvement of skills. This format of learning serves as an important



complement to formal programs and supports continuous professional development in line with the
requirements of the modern educational environment.

Integration of Learning Forms — A Key to Building a Flexible System of Professional
Development. The integration of formal, non-formal, and informal learning represents a strategy aimed at
creating a sustainable and flexible system of professional development for educators, capable of adapting to
changes in the educational environment. Each of these forms fulfills its own unique function. Formal learning
provides foundational knowledge and ensures compliance with professional standards. Non-formal learning
enables the timely acquisition of new practices and skills, while informal learning supports continuous self-
development and adaptation to emerging challenges.

An example of the successful integration of all three forms of learning is the Finnish educational
system, which demonstrates high indicators of teacher professional training. Finland has embedded a
comprehensive system of continuous learning that combines formal education in universities and colleges with
opportunities for non-formal learning through online platforms such as OpenPageFactory. Communities of
practice and mentoring play a crucial role in fostering informal learning, promoting the exchange of knowledge
and experience among professionals. This model has enabled Finland to achieve a high level of teacher
professional preparation and to ensure the ability of educators to adapt to the changing demands of the digital
labor market [6].

An important example of the integration of professional development can be seen in Ireland. Research
by Flood and Logan demonstrates how collaborative in-school professional development contributes to
strengthening inclusive practices among teachers. Within this program, teachers work together to design
strategies and share experiences, helping them adapt educational processes to the participation of students with
diverse needs. The study showed that such an approach enhances teachers’ confidence in applying inclusive
practices and fosters the creation of a more accessible and effective learning environment. This example
highlights the importance of continuous learning, supported by collegial interaction, for achieving sustainable
outcomes in inclusive education practice [7].

Another successful example of integrating learning forms is the education system in New Zealand. In
this country, a model has been implemented that is based on continuous feedback between teachers and
educational institutions, allowing formal courses to be adapted to the current needs and expectations of
teachers. Considerable attention is also paid to non-formal learning, including teachers’ participation in
communities of practice, where they can share experiences and teaching methods. This creates a supportive
environment for knowledge exchange and the implementation of new ideas. For example, research by
Reinsfield and Fox-Turnbull describes teachers’ professional development through the creation of networks of
expertise, where teachers collaborate with specialists to gain deeper knowledge in technological disciplines.
This program, supported by Technology Education New Zealand, helps teachers stay up to date with changes
in educational standards and strengthen their professional identity [8].

In Canada, the integration of various forms of learning is also actively supported. Canadian provinces
are developing professional learning networks, where educators can share practical experience and gain access
to the latest educational resources. These networks contribute to the development of teachers’ qualifications
and the improvement of teaching quality. Research shows that such models of professional development foster
inclusive practices and build stronger teacher communities. The international examples presented demonstrate
that it is the comprehensive combination of different forms of learning that enhances the quality of education
and the effectiveness of teaching activities, creating a foundation for sustainable development in the context
of rapid changes in the educational environment [8].

Results and discussion. In the context of a rapidly changing educational landscape, the integration of
formal and non-formal learning is becoming a strategic direction that promotes more effective and flexible
professional development for educators. The importance of this integration lies in its ability to combine
structured educational programs with adaptive approaches.

Three Key Models of Integration: Blended Learning, Self-Education through Digital Resources,
and Participation in Professional Communities.
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Blended Learning — The Synergy of Traditional and Digital Approaches.

Blended learning is one of the most effective models, combining traditional teaching methods based
on direct interaction between teachers and students with online components. This model creates synergy
between formal and non-formal learning, allowing educators to utilize a wide range of resources and
technologies to enhance the interactivity of the educational process and to meet the individual learning needs
of each student.

Research shows that blended learning increases student engagement, which in turn improves the
quality of education. For instance, a study conducted by Graham and Ettol found that the use of blended
teaching methods not only encourages students’ active participation in the learning process but also fosters the
development of independent learning skills and critical thinking.

Educators employing blended approaches can adapt learning materials and methods according to the
individual needs and abilities of students. This creates a more personalized learning trajectory, enabling
teachers to respond more effectively to changes occurring within the educational environment. Moreover,
blended learning makes the educational process more flexible and accessible by allowing educators to combine
traditional forms of teaching with distance learning methods. This is particularly important in the context of
the growing demand for flexibility caused by changes in work schedules and the professional requirements of
educators.

As practice demonstrates, blended learning ensures more effective assimilation of learning materials,
enhances academic performance, and creates the conditions for the development of innovative pedagogical
approaches.

Self-Education through Digital Resources — Access and Autonomy. The digitalization of the
educational process has opened new horizons for teachers’ self-education, creating more flexible conditions
for their professional growth. The use of online platforms and digital resources such as Coursera, EdX, Udemy,
and others enables educators to independently choose courses that correspond to their professional interests
and objectives. These resources provide broad opportunities for self-directed learning, allowing teachers to
acquire new competencies at any convenient time and place.

Self-education through digital resources is becoming particularly important in the context of the
constant renewal of knowledge and the evolving requirements of the teaching profession. As technologies
advance at a rapid pace, educators face the necessity of regularly updating their skills and mastering new
approaches. The use of digital resources allows teachers to learn at their own pace, which facilitates deeper
adaptation of new knowledge and methods into their everyday practice.

Research confirms the effectiveness of self-education through digital resources. For example,
according to the findings of An et al., the use of online platforms for professional development enhances
teachers’ satisfaction with the learning process and provides them with opportunities to develop essential
competencies, regardless of financial, temporal, or institutional constraints. This is especially significant in
contexts where teachers must balance learning with other responsibilities and require flexible, accessible
formats of professional development.

Participation in Professional Communities — Interaction and Knowledge Exchange.

Participation in professional communities represents another vital aspect of integrating formal and
non-formal learning. Professional communities, such as teachers’ associations, online forums, workshops, and
seminars, provide platforms for knowledge exchange, discussion of current issues, and the implementation of
innovative practices. Within such communities, educators gain access to advanced knowledge, share successful
examples of their work, and discuss methods that can help improve collaborative educational activities.

Active engagement in professional communities fosters social support, which is a key factor in
teachers’ professional growth. A study conducted by Darling-Hammond et al. highlights that educators’
participation in professional communities enhances their involvement in the process of professional
development and creates a cultural context that promotes mutual support and collaboration. This, in turn,
contributes to the formation of more sustainable educational ecosystems, where teachers can learn from one
another and adapt best practices within their institutions.
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Moreover, participation in such communities allows teachers not only to enrich their own experience
but also to access a wide range of educational resources that can significantly improve their teaching practice.
Importantly, these communities stimulate non-formal learning, which - unlike formal learning - is oriented
toward the exchange of practical knowledge and skills in real time. This encourages deeper collaboration
among educators and supports the development of new approaches to addressing educational challenges.

Advantages and Barriers to the Integration of Formal and Non-Formal Learning. The integration
of formal and non-formal learning is a complex yet significant process that contributes to the development of
teachers’ professional competencies in the context of a dynamically changing educational environment. The
synergy of these learning formats optimizes the educational process, expanding teachers’ opportunities to adapt
to modern requirements. Such an integrated approach not only supports continuous competence development
but also stimulates innovation, increasing the flexibility and accessibility of education.

One of the main advantages of integrating formal and non-formal learning is the flexibility of the
educational process. Hybrid formats that combine traditional methods with online resources enable teachers to
individually adjust their approaches, which fosters deeper engagement and increases their satisfaction with the
learning process.

Accessibility of educational resources is another important advantage. Modern technologies, including
open educational resources and digital platforms, provide teachers with the opportunity to access learning
materials anytime and anywhere. This is particularly relevant for professionals working in remote or under-
resourced areas, where access to traditional educational programs may be limited.

Personalized learning also stands out as a significant benefit of integration. The possibility of
developing individual learning pathways tailored to teachers’ specific professional interests is one of the key
factors in their professional growth.

Conclusions. Despite its obvious advantages, the integration of formal and non-formal learning faces
a number of obstacles. One of the main barriers is the absence of a unified system of standards for non-formal
learning. Formal educational programs follow established standards and accreditation, ensuring a certain level
of quality, whereas non-formal learning often remains unstandardized. This may lead to inconsistencies in the
quality of knowledge and skills acquired by teachers. Consequently, it can result in a lack of trust in non-
formal educational practices from both educators and educational institutions.

Cultural attitudes and organizational structures within educational institutions can also hinder the
integration of formal and non-formal learning. Research indicates that in traditionally oriented organizations,
new approaches are often met with resistance, as formal educational models are perceived as more reliable and
predictable. In such institutions, cultural barriers manifest through entrenched teaching methods and
insufficient support for innovation, which reduces trust in non-formal learning methods and complicates their
implementation.
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21-KblUIBIM/IbIH 4 KOHAYMYHYH KAIIOH TUJIUH OKYTYYJA KOJAOHYJIYLIY
INPUMEHEHUWE 4 HABBIKOB 21 BEKA B IIPEIIOJABAHUU AITIOHCKOI'O A3bIKA
APPLYING 4 21ST CENTURY SKILLS TO TEACHING JAPANESE

Kbickaua myHe3geme: Maxkamana XXI keutbiMabiH «4K» KOHIYMIOOPY - CBIHYBLT OH KYTYPTYY,
KOMMYHHKallMsg, KOMaH/Ja MEHEH MINTee >KaHa KPEaTUBAYYIYK - JKaloH THUIUH OKYyTYyYy IpOLECCUHE
KOJIIOHYJIyIlly KapaiaT. ©3reue KeHYJ KbIPIbI3 CTYICHTTEPH YUYH Taraaj OOJITOH JKaloH uepornudrepuH
©3IIeLITYPYY MacejieCHHEe Oypy/raH, aHTKEHH KBIPTbI3 jKa3MachIH/la UEpOTTH(THK cucTeMa KOJNJOHYIIOaMT.
Uznnneene «TeHTYII MEHEH OKYY» BIKMAChl JKaHa KOMaHIANbBIK HILI-apakeTTep KONJOHYNraH cabaKkTapIblH
Taxpelitdacsl OasHmanar. CTyIeHTTep apachblHAa XYPIY3YJITeH CypaM)KbUIOOHYH Heru3uHze Oy BIKMaHBIH
HEpOrTUPTEPIANH MAAHHWCUH, OKYIYLIYH >KaHa >Ka3bUIBIIIBIH TYLIYHYYT®, OLIOHAOH 3y OKyyra OoJiroH
KBI3BITYYCYH apTThIpyyra THWTH3I€H TaaCHPH TalJaHTaH. V3WIIeeHYH KbIMBIHTBITBIHAA «4K» KeHOYMIepYH
JKaHa «TEHTYII MEHEH OKYyy» BIKMAChIH KOJJIOHYYy HepormH(Tepan aH-Ce3MMAYY O3A6INTYPYYTe, >KaloH
XKa3yycyHa OONTOH KbI3BITYYHY OHYKTYPYYT® XaHa CTyACHTTEPINH KOMMYHUKaTUBANK, aHAJIUTUKANBIK jKaHa
YBITapMaYbLIBIK KOHAOMIOPYH KaIBIITAHIBIPYyTa KOMOKTOIIOPY aHBIKTAII/IBI.

AHHoTanmsa: B crathe paccMmarprBaeTcs MpuMeHeHHEe HaBBIKOB X XI Beka, M3BECTHBIX KaK MOJEIH
«4K» - KpuTHUECKOE MBILIJICHHE, KOMMYHHKALUs, KOMaHHasl padoTa U KPEaTUBHOCTH - B IPOLIECCE O0yUEHUS
ATTOHCKOMY s13bIKy. Oco00€e BHUMaHHE YAENIETCsS OCBOCHHUIO HEPOTIN(OB, KOTOPOE NMPEACTABISAET TPYAHOCTh
JUISL KBIPTBI3CKUX CTYICHTOB, MOCKOJIBKY B KBIPTHI3CKOW NHUCHBMEHHOCTH Heporuduyeckas cucTemMa He
ucnose3dyercsi. B umccnenoBaHMM ONMCaH ONBIT HPOBEOCHUS 3aHATUH MO 00y4yeHHIO Heporudam c
MIPUMEHEHHUEM METOJla «PaBHOrO OOy4YEHMS» U 3JIEMEHTOB KOMaHIHOW paboTsl. Ha ocHOBe aHkeTHpOBaHUS
CTY[EHTOB MPOAaHAIN3UPOBAHO BIHMAHME JAHHOTO IOAXOAA HAa NMOHMMAHME 3HAYCHHS, YTCHHSA M HAIMCAHHS
nepornudoB, a TAaKXKe Ha MOTUBaLUIO oOydaromuxcs. CrenaH BBIBOJ O TOM, YTO HCIIOJIb30BaHUE HaBBIKOB 4K
U MeToJa «PaBHOTO OOydYeHHs» CIIOCOOCTBYeT 0Oojiee OCO3HAHHOMY YCBOCHHWIO HepOorH(OB, pa3BUTHIO
HHTEpEeca K SIMOHCKOW MUCBMEHHOCTH U (POPMHUPOBAHUIO Y CTYICHTOB KOMMYHUKAaTUBHBIX, AaHATUTHICCKUX U
TBOPYECKHX HABBIKOB.

Abstract: The article examines the application of the 21st century “4C” skills - critical thinking,
communication, collaboration, and creativity - in teaching the Japanese language. Particular attention is paid
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