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WCCJIEJJOBAHUE ITYTEN KAYECTBEHHOI'O PA3SBUTHS MEKJIYHAPOIHOI'O
OBPA3OBAHUS HA KUTAHCKOM SI3bIKE
EXPLORATION ON THE PATH OF HIGH-QUALITY DEVELOPMENT OF
INTERNATIONAL CHINESE EDUCATION

Kbickaua myHe3neme: JlyiiHe >Ky3yHIe KbITail THJIMH OKYTYYHYH MacIITaObl KeHEWHI >KaTKaH
LIapTTa 3J1 apalbIK KbITall TUIIMH OKYTYY JKaHbl OHYTYY MYMKYHUYJIYKTOpYHe 33 Ooiyyna. bumim GepyyHyH
caraThlH XOIOpyJIaTyy ’aHa aHbIH TYPYKTYY >KOTOPKY CallaTTarbl ©HYTYYCYH KaMChI3 KbUTyy OYyJl TapMaKThIH
HETU3IH MWIJICTTEpUHHH OWpH Ooiyn caHanaT. Makanaja 37 apaliblk KbITall THIUH OKYTYYHYH a3bIPKBI
OHYTYY a0ajbl TaNJaHbIl, aHBIH KOTOPKY canaTTarbl @HYTYYCYH KaMCBI3JOOHYH MPAaKTHKAIBIK KOJIJI0PY ap
TYypAyy OarsitTap OoroHua kapamar. OKyy mporpaMMaiapblH ©pKYHIOTYY OarbIThIHAA ©HYT'YYHYH HETH3TH
CTaHAAPTTApbl  TaKTaJdblll, OKYTYyHYH calaTblH JKOTOpyJaTryy Y4YyH Kemll OacKelITyy jKaHa
JuBepcH(UKAIMSIIAHTaH OKyY IHporpaMmaliapbl CyHyIITauaT. MyraauMmIepAuH KECHNTHK IOTEHLHAJIbIH
OHYKTYPYY OarsIThIHIA OKYTYY UIIMEPAYYIYTYHIO KEePTUINKTYY MyTaTUMIEPINH POIYH KYUOTYY, alapAblH
WIMMHA-U3WI1060 MYMKYHUYJIYKTOPYH KEHEHTYY »KaHa KEPrUJIUKTYY KaApiapiabl JaspJOOHYH TYPYKTYY
MCXaHU3MIACPUH TY3YY CyHYHITaJIaT. TexXHOTOTHUSIIBIK KOJII00 6aFBITBIHIIa JKacajiMa HHTCIIJIICKTKE
HETM3JIeITeH OKYTYY IuiaThopManiapbid OuiuM Oepyy NpoIeCCUHE KEHUPH KUPTU3YY KaHa HMHTEIUICKTY aJJIbIK
TEXHOJIOTHATAD apKbUIyy HAYHMHONYK KbITall THIMH OKYTYy PpEeCypCTapblH TEH CalMakTyy HailanaHyy
MYMKYHUYYIYKTOPY Kapamar. OmIoHm0# »i1e KpITal jkaHa Oalika 371epAnH MaJaHuITTapbIHBIH OPTOCYHAArbl
63 apa TYIIYHYIIYYHY ’KaHa MaJaHui KbI3MaTTallyyHY OHYKTYPYY Y9YH OapIbIKk TapantapslH OUpreenKeH
apakeTTepUHUH MaaHUCH OenruieHeT. V3MineeHyH >KbIMBIHTBIKTAPHI 3J1 apasiblK KbITall TUJIMH OKYTYYHYH
camaThIH JKOTopyJjlaTyyra KeMeK KepceTyIl, aHblH TYpYKTYy JKaHa KOT'OpKY caraTTarkl eHyTyyYCyHe ebeire
TY3OT.

AnHoTtaumsi: Ha ¢one pacmmpeHus MacmTa0oB MpenofgaBaHusl KUTAHCKOTO S3BIKa BO BCEM MHPE
MeXIyHapoJaHoe 0Opa3oBaHHe B 00IaCTH KUTAMCKOTO A3bIKa OTKPBLIO Mepe] co00i HOBBIE BOZMOXKHOCTH TS
pasButus. IloBbllIeHHe KauecTBa M OOECICUCHHE BBICOKOKAUECTBEHHOIO PAa3BUTHSA CTald KIIIOUEBBIMHU
3amayaMu B 3Toi cepe. Mcxoass U3 COBPEMEHHBIX peajnii pa3sBUTHS MEXKIyHAPOIHOTO 00pa3oBaHHA B
00JIaCTH KUTAMCKOTO 53bIKa, B JAHHOW CTaThe C Pa3IMYHBIX TOUEK 3PEHUS UCCIEIYIOTCSl IPAKTHYECKUE My TH
o0ecreueHNsl ero BBICOKOKAUECTBEHHOTO pa3BUTHA. B miiaHe mocTpoeHus: yueOHBIX IPOrpaMM B CTaTbe
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Pa3bACHSIOTCSA CTaHAAPTHl PAa3BHTHS U ONTHMHU3UPYIOTCS pa3HOOOpas3HbIE CHCTEMBI YUEOHBIX MPOrpaMM C
[EJIBI0 YKPEIUICHHS OCHOBBI MperoiaBanus. B mnane GopMupoBaHus MpenojaBaTelIbCKOr0 COCTaBa B CTAThe
npesiaraeTesi CoueiHCTBOBATh MEPEXOy OT MpeodiataHus KOMaHIUPOBAaHHBIX MpENoiaBareieldi K MECTHBIM
MPENOAaBaTENsIM, TIOBBIIIATH HAYYHO-UCCIICIOBATSIBCKHUN TIOTCHI[HA MECTHBIX MPENoaBareiei u co31aBarh
JIOJITOCPOYHBIE MEXaHU3MbI TIOJITOTOBKU MECTHBIX TpernoiaBareiicii. B miane TeXHONIOTHYECKOH MOJIEPIKKH B
CTaThe MpeIaracTcsi MHTerPUPOBaTh YU4eOHbIE COOOIIECTBA, UCIIONB3YIOIINE NCKYCCTBEHHBIN HHTEIUICKT, BO
BeCh Tmpoliecc OOy4YeHUS ¥ OMUPAThCsd HA HMHTCIUICKTYalbHbIC TEXHOJIOTHH JUii  OOCCIeUYeHUs
cOaTaHCHPOBAHHOTO pacIpeieNicHUs] MOOATbHBIX PECYpcoOB B cdepe oOpa3oBaHUS HAa KUTAHCKOM SI3BIKE.
OnHOBpEMEHHO C ATUM TpeAsIaraeTcsi 00bEeANHUTD YCHIIHS BCEX CTOPOH JJISI CONIEHCTBUSI OOMEHY M B3aHMHOMY
OOyYCHHIO MEXJY KUTAWCKON U 3apyOeHBIMH IMBHIH3ANUAMH. J[aHHOE HCCIICIOBaHUE MPEIOCTABISACT
PEKOMEHAAMK 0 TOBBIIICHUIO KauecTBa MEKAYHApOAHOTO 00pa3oBaHHMsl Ha KUTAWCKOM S3bIKE U
CMOCOOCTBYET €r0 YCTOMYHMBOMY BHICOKOKAUECTBEHHOMY Pa3BHUTHIO.

Abstract: Against the backdrop of expanding global Chinese teaching scales, international Chinese
education has ushered in new development opportunities. Promoting quality improvement and achieving high-
quality development has become a core task in this field. Based on the current development reality of
international Chinese education, this paper explores practical pathways for its high-quality development from
multiple perspectives. In terms of curriculum construction, it clarifies development standards and optimizes
diversified curriculum systems to consolidate teaching foundations. In terms of teacher team building, it
promotes the shift of teaching dominance from dispatched teachers to local teachers, improves local teachers’
academic research ability, and establishes long-term mechanisms for local teacher training. In terms of
technological empowerment, it integrates artificial intelligence learning communities into the whole teaching
process, and relies on intelligent technology to realize balanced allocation of global Chinese education
resources. Meanwhile, it gathers joint efforts from all parties to advance exchanges and mutual learning
between Chinese and foreign civilizations. This study provides references for the quality upgrading of
international Chinese education and facilitates its sustainable high-quality development.

Herusru ce3mep: 311 apanblK KbITall TUIMH OKYTYY; JKOTOPKY canaTrTarbl ©HYIYY; >KEPIHJIUKTYY
MyTaJauMIEp, ’kacaaMa HHTEIEKT, OHYTYY KOIL0pY.

KioueBbie cioBa: MeXIyHapoIHOE OOpa30BaHWE HAa KHTAHCKOM S3BIKE; BBICOKOKAYECTBEHHOE
PAa3BUTUC; MCCTHBIC IPCTIOAABATCIIN, I/ICKyCCTBeHHHﬁ HUHTCJJICKT, MIyTHU pa3BUTHA.

Keywords: international Chinese education; high-quality development; local teachers; artificial
intelligence; development pathways.

In January 2025, the Chinese government issued the Outline for Building a Powerful Country through
Education (2024-2035). It clearly puts forward that China will accelerate the building of a socialist education
power with Chinese characteristics featuring strong ideological and political guidance, talent competitiveness,
scientific and technological support, people’s livelihood guarantee, social coordination and global influence,
so as to offer solid support for building a great modern socialist country and advancing the great rejuvenation
of the Chinese nation in an all-round way. Under such circumstances, international Chinese education has
entered a brand-new era of high-quality development [1].

The term “international Chinese education” has evolved from previous names including Teaching
Chinese as a Foreign Language, Chinese Language International Promotion and Chinese International
Education, which is commonly known as foreign Chinese language teaching. The Chinese Society for Teaching
Chinese as a Foreign Language was founded in 1983. With the continuous progress of Chinese language
education, the National Office for Teaching Chinese as a Foreign Language was established in 1987 as the
leading administrative institution for overseas Chinese teaching. In the early 21st century, Chinese language
education achieved rapid growth with learners all over the world, hence the emergence of Chinese Language
International Promotion and Chinese International Education. In 2022, the official name was formally adjusted
to international Chinese education, as specified in the Catalogue of Disciplines and Majors for Postgraduate
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Education (2022) jointly issued by the Academic Degrees Committee of the State Council and the Ministry of
Education of the People’s Republic of China [2; 3].

At present, more than 210 million people worldwide are learning Chinese. Ninety countries have
incorporated Chinese into their national education systems, and Chinese courses have been offered in over 160
countries and regions across the globe. The number of Chinese classes in overseas primary and secondary
schools keeps rising year by year, and the demand for Chinese talents in tourism, business, cross-border trade
and other fields is also on the increase [1].

Compared with the development requirements of the new era, international Chinese education still
faces prominent deficiencies in curriculum construction, local teacher training, artificial intelligence
application and facilitating exchanges and mutual learning between Chinese and foreign civilizations. It is
urgent to improve development quality and realize the high-quality development of international Chinese
education. On this basis, this paper explores relevant development pathways, aiming to attract more academic
attention and further research on related issues.

I. Strengthen Curriculum Construction of International Chinese Education

1.1 Refine Development Standards for International Chinese Education Curricula. The high-
quality development of international Chinese education essentially lies in the refined, standardized, localized
and systematic development of curriculum systems. Only by clearly distinguishing academic and non-
academic education modes and standardizing textbook sources and hierarchical systems can we continuously
optimize curriculum supply structure, comprehensively improve school-running quality and ensure the steady
development of global Chinese education. Currently, international Chinese education boasts diverse school-
running forms, diversified learner groups, complex teacher structures and inconsistent teaching materials.
Academic education and non-academic education develop simultaneously yet lack effective connection,
leading to such problems as poor curriculum adaptability, separation between teaching and practical needs and
fragmented educational resources [2].

It is necessary to define the positioning of academic and non-academic education and formulate
hierarchical curriculum development standards. Academic international Chinese education focuses on degree
education, systematic professional learning and academic ability improvement. Its curriculum design
emphasizes systematicness, academic nature, progressive difficulty and professionalism. A complete credit-
based curriculum system shall be established in accordance with professional talent training plans, covering
core courses such as Chinese linguistics, cross-cultural communication, Chinese national conditions, literature
and culture. Relevant rules concerning university credit management, academic assessment, degree
conferment, class arrangement, evaluation standards, graduation requirements and academic norms shall be
strictly implemented.

By contrast, non-academic Chinese education centers on language application, cultural experience,
professional communication and short-term study. Its courses highlight practicality, interest, high efficiency
and scenario-based teaching, focusing on daily communication, business interaction, tourism service, cultural
exchange and other practical contents. Short-term training courses, interest courses, intensive courses and
special skill courses can be flexibly set up. The two types of education shall maintain clear positioning, and
implement differentiated and refined management in curriculum objectives, class hour arrangement, teaching
difficulty and completion standards, so as to avoid oversimplified academic courses and scattered and
disorderly non-academic courses.

We shall standardize the selection, sources and hierarchical coverage of teaching materials to lay a
solid foundation for refined curriculum content. Chinese teaching materials mainly fall into three categories:
localized textbooks compiled by local institutions, teachers’ self-compiled handouts and unified official
textbooks for international Chinese education. In curriculum development, applicable scenarios for different
textbooks shall be clarified. Localized textbooks that conform to local cultural contexts, language habits and
education systems are prioritized for basic popular courses and localized general courses in non-academic
education. Academic textbooks with profound theoretical contents are mainly applied to advanced professional
courses, postgraduate Chinese courses and academic research courses, while teachers’ handouts serve as
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supplementary teaching resources. Meanwhile, we need to complete hierarchical textbook coverage ranging
from zero-basic learning, elementary communication, intermediate application, advanced academic learning
to professional research, so as to form progressive and coherent courses and eliminate discontinuous, repetitive
and leapfrog teaching, and guarantee an integrated and logical vertical curriculum system.

We should promote in-depth integration between Chinese teaching and local native language teaching
and formulate unified standards for cross-lingual collaborative courses. Chinese courses should not be taught
independently, but fully connect with local national language education systems. It is essential to coordinate
the teaching logic of Chinese and local official languages, and conduct comparative analysis on grammar,
characters, thinking modes and classroom teaching modes. Bilingual comparative courses and cross-cultural
courses can be added into curriculum design with reasonable class hour allocation, so as to adapt to local school
systems, examination systems and language admission policies and enhance the recognition and local
integration of Chinese courses. Through language connection, curriculum standard alignment and joint
teaching research, learners’ language learning barriers can be reduced, enabling international Chinese
education to be fully integrated into local national education systems.

1.2 Optimize Diversified Curriculum Structure Systems. We shall optimize diversified curriculum
structures and build a hierarchical curriculum framework consisting of basic courses, core courses and featured
expansion courses. We will consolidate basic language courses such as Modern Chinese and Chinese Reading
and Writing, strengthen core courses including Chinese Culture, Cross-cultural Communication and Chinese
Language Teaching Methodology, and focus on developing featured vocational courses such as Chinese plus
Business, Chinese plus Tourism and Chinese plus Science and Technology to make up for the shortage of
professional courses. In view of learners at different stages and proficiency levels, we will improve progressive
curriculum levels to cover learning needs from zero foundation to advanced application, increase the
proportion of general education and practical courses, and balance theoretical teaching and practical training.

Innovations shall be made in curriculum content and teaching modes. Curriculum content shall keep
pace with the times, integrate vivid materials such as contemporary China’s development achievements,
intangible cultural heritage and social stories, and realize the organic combination of traditional culture and
modern civilization as well as Chinese stories and global visions. We shall accelerate digital and intelligent
transformation, develop high-quality online open courses and virtual simulation courses based on artificial
intelligence and big data, and build an integrated online and offline teaching model. Scenario-based, interactive
and project-based teaching methods shall be adopted to enrich practical training links and enhance the
attractiveness, practicality and learning experience of courses [4].

II. Empowering Local Teachers for Sound Development

2.1 Shift the Dominant Teaching Force from Dispatched Teachers to Local Educators. In the new
stage featuring connotative and high-quality development of international Chinese education, overseas local
teachers have emerged as the core backbone and fundamental driving force for building a sound overseas
Chinese teaching system and sustaining the localized development of Chinese education. Compared with
teachers dispatched from China, local teachers possess inherent advantages in native language proficiency,
better adaptability to local cultures, and stable long-term teaching commitment. They are more familiar with
local educational rules, learners’ learning needs and social and cultural contexts, thus serving as key agents to
root Chinese education in foreign communities, integrate it into local national education systems, and realize
independent and sustainable development.

Currently, the focus of international Chinese education has shifted from large-scale teacher dispatching
and external school running to localized connotation building. Only by removing barriers between Chinese
and foreign collaborative initiatives, improving full-cycle joint training mechanisms, and facilitating the
transformation of local teachers from basic language instructors into expert educators equipped with solid
teaching competence, profound sinological knowledge and specialized regional research capabilities, can we
fundamentally address core dilemmas including insufficient localization, weak long-term development
momentum and lack of distinctive features in overseas Chinese education, and consolidate solid talent
foundations for the high-quality advancement of international Chinese education.
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2.2 Enhance Local Teachers’ Academic Research Capabilities. To optimize the training system for
local teachers, it is essential to set clear and targeted development orientations and abandon the traditional
training misconception that prioritizes language teaching skills while neglecting academic research. For a long
time, training programs for local teachers have mainly focused on short-term courses concerning Chinese
teaching skills and basic classroom management, featuring single training objectives and limited competency
requirements. As a result, most local teachers are only capable of delivering basic language lessons, lacking
systematic knowledge of Chinese history and culture, contemporary national development as well as
comparative studies of Chinese and foreign cultures. They are also incompetent in developing localized
curricula, establishing distinctive majors and conducting academic research, which greatly restricts the high-
quality development of overseas Chinese education.

Accordingly, collaborative training systems between China and foreign countries should establish
three-dimensional training objectives. First, foster local teachers to grow into professional educators and
academic researchers. They are expected to systematically grasp cutting-edge teaching theories, methodologies
and evaluation systems in international Chinese education, and gain the ability to design and deliver Chinese
courses covering all learning stages and categories, so as to achieve the transition from skill-based instructors
to research-oriented teaching professionals. Second, guide local teachers to become seasoned sinologists with
in-depth knowledge of China. They need to build a complete knowledge framework involving Chinese
language, history, culture, social conditions and contemporary development, and acquire the capacity to
interpret and elaborate on Chinese culture and China’s development path accurately and profoundly. This helps
bridge cultural gaps and integrate Chinese language instruction with objective understanding of China. Third,
cultivate local teachers into professional regional researchers specializing in host countries. They are required
to conduct in-depth studies on local educational policies, cultural contexts, social demands and regional
characteristics, and master core competencies in localized teaching development, distinctive major
construction and cross-regional educational docking, enabling them to act as vital bridges linking education,
culture and academic communities between China and other countries.

2.3 Establish Joint Training Mechanisms for Local Teachers. Building long-term and full-cycle
collaborative training systems between Chinese and foreign parties constitutes a core measure to improve
training quality and fulfill preset training goals. It is necessary to break away from the traditional mode
featuring divided responsibilities and merely short-term training, and establish full-chain, coordinated and
regular collaborative training mechanisms.

First, launch academic qualification upgrading programs through joint efforts of Chinese and foreign
universities. Leveraging the disciplinary strengths of Chinese universities in Chinese education, sinology and
regional studies, cooperative programs jointly launched with overseas partner universities can cover
undergraduate, master’s and doctoral levels. Targeted courses related to international Chinese education,
Chinese-foreign cultural comparison and regional studies are offered to provide local teachers with systematic
and professional pathways for further academic studies, so as to fundamentally elevate their professional
attainments and academic capabilities.

Second, formulate hierarchical and categorized regular training systems. Tailored progressive training
plans are designed for local teachers with different teaching experience and proficiency levels. Dual-mentor
teams composed of senior experts and backbone teachers from both China and host countries are set up.
Through online and offline integrated intensive training, on-the-job internship, teaching seminars and
academic tutoring, local teachers can achieve simultaneous progress in teaching skills, sinological literacy and
research capacity, putting an end to one-off and fragmented short-term training activities.

Third, build regular platforms for collaborative teaching and research between Chinese and foreign
teachers. Joint research teams are established to carry out teaching reform, curriculum development, academic
research and textbook compilation collectively. In-depth participation in teaching research practices enables
local teachers to improve curriculum development capabilities, take an active part in planning and constructing
Chinese majors and distinctive academic directions, and fully grasp core competencies for localized school
operation.
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To ensure the effective implementation of local teacher training mechanisms, all training outcomes
should be translated into practical achievements that conform to local educational realities and regional
characteristics. Giving full play to their inherent localization advantages, local teachers can develop targeted
localized Chinese curriculum systems and distinctive teaching resources in light of local educational policies,
regional features, social demands and learners’ development plans. This helps build Chinese majors and
featured training orientations compatible with local cultural contexts and educational norms, and thoroughly
resolve prominent problems such as poor local adaptability, homogeneous development and disconnection
from actual local demands existing in overseas Chinese education.

III. Leveraging Artificial Intelligence to Boost High-Quality Development of International
Chinese Education

3.1 Integrate Al-based Learning Communities into International Chinese Teaching Practice. The
establishment of Al-enabled Chinese learning communities can deliver high-quality digital educational
resources and services from China to learners across the globe, enabling them to learn the Chinese language
anytime and anywhere. Against the backdrop of digital education transformation and the drive for high-quality
development in this field, the in-depth integration of artificial intelligence and language education has become
a key solution to prominent challenges, including uneven distribution of Chinese learning resources, temporal
and spatial constraints on learning activities, and insufficient personalized teaching arrangements.

In recent years, global demand for Chinese learning has kept rising. Learners from different countries,
linguistic backgrounds and proficiency levels put forward increasingly diverse learning needs, which can
hardly be satisfied by traditional offline teaching and single-function online platforms that fail to support
ubiquitous, personalized and immersive learning. Therefore, building a worldwide Al-based Chinese learning
community is both an innovative application of artificial intelligence in this field and an essential move to
advance the inclusive, digital and intelligent development of international Chinese education. By consolidating
high-quality Chinese educational resources, providing intelligent learning services and building global
communication channels via Al technologies, such communities can fully realize unrestricted Chinese learning
for learners all over the world.

Centered on core artificial intelligence technologies, premium Chinese learning resources and digital
educational contents, and oriented toward the actual demands of global learners, these communities aim to
build an integrated digital learning ecosystem covering resource provision, intelligent instruction, interactive
communication and learning assessment.

In terms of resource construction, the community adopts big data and cloud computing technologies
to gather high-quality digital Chinese educational resources from domestic universities, professional language
training institutions and cultural communication platforms in China, so as to develop a hierarchical and
categorized digital resource library applicable to all learning stages and diverse usage scenarios. This library
covers learning contents ranging from beginner courses, daily communication and professional practical
training to general cultural knowledge. It contains diversified learning materials such as standardized Chinese
courses, immersive situational teaching videos, intelligent oral practice materials, interactive Chinese character
learning tools, targeted HSK preparation resources and digital reading materials about Chinese culture.
Meanwhile, it is interconnected with authoritative platforms including the international version of China
National Smart Education Public Service Platform and the Chinese Language Alliance, to achieve global
sharing and real-time update of high-quality educational resources.

To address common learning difficulties of learners with different mother tongues, the community
adopts Al algorithms to label and classify resources accurately. Customized learning materials are developed
in accordance with linguistic features and learning difficulties of learners in Europe, America, Southeast Asia,
Africa and other regions. Such efforts break the barrier of mismatched learning resources, and help global
learners easily access Chinese learning contents that suit their actual conditions.

In constructing the intelligent teaching service system, the community fully applies large language
models, speech recognition, natural language processing, virtual human technology and other mainstream Al
tools to deliver round-the-clock personalized learning services, so as to resolve typical difficulties in
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conventional Chinese learning such as lack of timely tutoring, low learning persistence and hesitation in oral
expression.

Firstly, an intelligent learning companion system is developed with multilingual virtual Chinese
teachers and learning partners available for learners. It provides 24-hour online Q&A, oral conversation
practice, pronunciation correction and writing revision services. Learners can conduct situational Chinese
dialogues with virtual humans to improve their practical language competence through immersive interaction.
In addition, the Al learning analytics system automatically collects data on learners’ learning duration, answer
accuracy, pronunciation errors and weak learning points, generates personalized learning reports, and
intelligently recommends exclusive learning plans, targeted exercises and supplementary materials, so as to
realize tailored teaching based on individual differences.

Secondly, multi-terminal access is available for mobile phones, computers, tablets and other smart
devices. It supports offline resource downloading, fragmented learning and live interactive courses. Learners
can make use of spare time to study Chinese at school, home or outdoors, which thoroughly breaks temporal
and spatial limits and makes anytime-anywhere Chinese learning accessible.

3.2 Promote Balanced Distribution of Global Chinese Educational Resources via AI Learning
Communities. The construction of Al-based Chinese learning communities bears profound practical
significance for facilitating high-quality development and global inclusive popularization of international
Chinese education. From the perspective of educational equity, such communities eliminate geographical,
economic and temporal restrictions on Chinese learning, and promote the balanced allocation of Chinese
educational resources across the world. From the perspective of teaching efficiency, artificial intelligence
optimizes teaching procedures and adapts learning arrangements to individual needs, which effectively lowers
learning barriers, boosts learners’ enthusiasm and learning efficiency, and solves the contradiction between
large-scale teaching and personalized learning demands. From the perspective of cultural communication,
taking Chinese language learning as a carrier, the community integrates traditional Chinese culture and
contemporary development achievements into digital resources and interactive scenarios. It enables global
learners to gain in-depth understanding of China in the process of language learning, and boosts the overseas
dissemination of Chinese culture.

In the future, along with the continuous upgrading of artificial intelligence technologies, Al-based
Chinese learning communities will further optimize resource matching effects, upgrade intelligent interactive
experience and improve the whole learning ecosystem. Centering on the core demands of global Chinese
learners, the platform will constantly enrich high-quality digital educational products and services, and further
deepen the integration between artificial intelligence and international Chinese education. It will make Chinese
learning an indispensable part of people’s daily life worldwide, and inject strong digital momentum into the
sustained high-quality development of international Chinese education.

IV. Gather Joint Strengths to Advance Exchanges and Mutual Learning between Chinese and
Foreign Civilizations. International Chinese education serves not only as an academic discipline dedicated to
popularizing Chinese language and culture worldwide and establishing an international talent training system,
but also embodies China’s sense of responsibility as a native Chinese-speaking country. It undertakes the
mission of cultural dissemination, facilitates people-to-people bonds between China and other nations, and
promotes harmonious coexistence of diverse civilizations across the globe.

As the carrier of civilization and a core bridge for cross-cultural communication, the global
popularization of Chinese language is never a one-way cultural export. Instead, it takes language as a bond to
build a platform for equal dialogue, mutual understanding and two-way interaction among different countries,
nations and civilizations. Against the backdrop of in-depth globalization and the interplay of diverse
civilizations, the core value of international Chinese education has gone far beyond mere language instruction.
It has evolved into a fundamental, pioneering and strategic force that bridges cultural divides, eliminates
cognitive prejudices, defuses confrontational risks, boosts win-win cooperation and fosters exchanges and
mutual learning among all civilizations.
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Essentially, language learning is an in-depth process of recognizing civilizations, understanding
cultures and resonating with shared values. While mastering Chinese linguistic skills, learners inevitably get
exposed to and gain insight into China’s historical heritage, cultural connotations, core values and
contemporary development realities embedded in the language. This helps them break away from stereotypes
and misconceptions caused by information asymmetry and biased communication. For a long time,
estrangement and conflicts between civilizations mainly stem from insufficient mutual understanding and
tolerance. Through regular, systematic and immersive language teaching and cultural dissemination,
international Chinese education opens a genuine window for people around the world to know China. It enables
overseas learners to perceive the peaceful philosophy, inclusive spirit and coexistence wisdom of Chinese
culture starting from language learning, and acquire a true, comprehensive and all-round understanding of
modern China, thereby fundamentally reducing misunderstandings, eliminating prejudices and easing tensions,
and consolidating solid public support and emotional foundation for equal dialogue among diverse
civilizations.

Sustainable cultural communication never relies on one-way indoctrination and dissemination, but
features equal two-way interaction characterized by mutual learning and common prosperity. While spreading
Chinese culture to the world, international Chinese education also creates a two-way channel for China to gain
in-depth knowledge of foreign civilizations, local cultures, social realities and development aspirations.

In the course of teaching interaction, academic exchanges and people-to-people communication
between Chinese and foreign teachers and students, Chinese educators and cultural disseminators are able to
fully learn about the history, traditions, values and development needs of partner countries. They respect the
uniqueness and diversity of different civilizations and abandon the wrong notion of hierarchical cultural
ranking, so as to realize dialogue and integration between Chinese culture and diverse world civilizations
through equal communication. Such two-way mutual learning linked by language not only injects new vitality
into Chinese culture, but also enables various civilizations worldwide to draw on each other’s strengths for
common progress, and truly uphold the core idea that all civilizations are diverse yet harmonious, equal and
equally valuable.

To further consolidate and sustain the role of international Chinese education in facilitating exchanges
and mutual learning between Chinese and foreign civilizations, it is essential to establish a systematic
implementation framework consisting of concept guidance, teaching empowerment, platform support and
institutional guarantee, so as to bridge cultural gaps and deepen equal dialogue through targeted and pragmatic
measures.

First, adhere to the core philosophy of equality and inclusiveness. Mutual respect and equal treatment
shall be taken as the basic principle, and the rigid mindset of one-way cultural output must be discarded. In
cross-cultural communication and teaching practice, full respect shall be paid to the uniqueness and diversity
of global civilizations, and equal status and developmental value of all civilizations shall be recognized. Efforts
should be made to build an open and inclusive platform for cultural dialogue free from prejudice and
confrontation, so as to lay a solid ideological foundation for exchanges and mutual learning.

Second, further integrate language teaching with cultural communication. It is necessary to break the
separation between linguistic skill training, cultural cognition and value dissemination. Essences of fine
traditional Chinese culture, practices of contemporary China’s development, the vision of building a
community with a shared future for mankind, and achievements of cultural integration shall be fully embedded
into the whole teaching system. In this way, the process of learning Chinese can also become a process of
cultural recognition, emotional resonance and consensus building, realizing the goal of conveying culture via
language and connecting hearts through culture.
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KAHBI CAITATTAT'BI OHAYPYMAYY KYUTOP YUYH KAJIAPTAPIBI JAAPIOO:
KBITAHIbIH BATBIII BOJYT'YHAOI'Y J)KOT'OPKY OKYY KAMJIAPBIHIA OHOP KAM
MEHEH BUWJINM BEPYYHY UHTEI'PAIUAJIOOHYH KOJAOPY (TYHAYK-BATBII
NEJAT'OI'MKAJIBIK YHUBEPCUTETUHHWH MUCAJIBIH/IA)

HOAT'OTOBKA KAJAPOB JJIs1 HOBBIX KAYECTBEHHbBIX ITPOU3BOAUTEJBHBIX
CIJI: ITYTU UHTETI'PAIIMUA ITPOMBIIIVIEHHOCTHU 1 OBPA30OBAHUA B YHUBEPCUTETAX
SAITAJHOI'O KUTASA (HA IIPUMEPE CEBEPO-3ATTAZTHOI'O ITIEJAT'OTHTYECKOI'O
YHUBEPCHUTETA)
CULTIVATING TALENT FOR NEW QUALITY PRODUCTIVE FORCES: PATHWAYS
TO INDUSTRY-EDUCATION INTEGRATION AT UNIVERSITIES IN WESTERN CHINA:
A CASE STUDY OF NORTHWEST NORMAL UNIVERSITY

Kbickaua myHe3meme: JKaHbl, KOropkKy camaTTarbl OHIAYPYIUTYK KYYTOPAYH TE3IUK MEHEH
KaJIBIIITAaHBIIIBIHBIH IIAPTHIH/IAa XUMUS JKaHa XUMUSUTBIK MH)KEHEpHsT O0I0HYa MarucTp XKaHa JOKTOPaHTTapAbl
Jasip/I00 CUCTEMAchl OMp KaTap akTyalayy Keireinepre Ty 001yya, aHbIH HUMHJE U3UIII66 0arbIThl MCHEH
OHIYPYIUTYK MYKTaKABIKTAPAbIH OPTOCYHAArBl AaJl KeJIOECTHK, KaTyy TapTUITHK YEKTOeJIop KaHa U3HII1e0
JKBIMBIHTBIKTAPBIH IPAKTUKAra KeTUIITYY TYpAe® Kuprusyy. byn makamana TyHayk-bareim nenarorukanbix
YHHUBEPCUTETUHUH XUMHUSUIIBIK HHKCHEPHSI )KaHa XUMHUSUIBIK TEXHOIOTUS (PaKyJIbTETHHUH MUCAJIBIH/IA MarucTp
KaHa JOKTOPAHTTApAbl NAspJOOHY alMaKTBIK OHOp MXaWjbIK TpaHC(HOpMaIMs NPOLECCTEpPUHE IMIaWKem
KEIITUPYY, YHUBEPCUTECTTEPAUH, U3WI66 YIOMJAPBIHBIH JKAHA OHOD >XKall HIIKAaHAJIapbIHBIH OPTOCYHIArbI
KbI3MATTAIUTHIKTEl TEPEHAETYY >XKaHa OKYTYYHYH camaTblH 0aajlo0 MEXaHHW3MICPHH OpPKYHIOTYY MEHEH
OaiiylaHbBIIIKaH TPAKTUKAJIBIK KOWTrelnep TaajaaHaT. AHAIU3IWMH HETHM3UHAC OaalyylyK KepceTMeepyHe,
OMIMMIMH Ma3MyHYH Kaiipa Kypyyra, Ounum Oepyy miardopMaiapblH HHTEIPAlHsIIOOro jKaHa YIOITYPYY
MEXaHU3M/IEPUHIH CHUHEPTUACHIHA HETU3/IEJITeH OMpTesIeKeH Kaapaapabl JasipJJOOHYH TOpT KOMIOHCHTTYY
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